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Bookends:
Professional Books of Interest
EDITED BY MARY

Jo FINNEY AND PAT

(DANIELS) GALLANT

Dear Readers,
Why do so many of us embrace the change of season yet resist change in our own classroom? Change is both
frightening and invigorating, and that is precisely why we decided to present a column that is a change from our
previous columns of the past year.
For the first time, we include two reviews of the same book. Kristine Allen and Bev Schumer separately
reviewed Comprehension: Strategic Instruction for K-3 Students. Bev, an early childhood educator, and
Kristine, a doctoral student and university instructor of reading education, shared their views of the value of
Gretchen Owocki 's new book. We found it interesting to hear the different "read" of each text come through
based on Bev and Kristine's different backgrounds.
Along with Kristine Allen, Hakim Shahid is one of the first doctoral students to review for our column. Hakim
shares his unique perspective on Read and Respond, a text offering strategies for teaching reading in the content
areas.
Mary Lose and Stephanie Neubeck review a book about research on brain-based learning-the first time we
have included a book on this topic ofrenewed interest. Mary's background as a Reading Recovery university
trainer allows her to share a review of this book from a perspective informed by keen training in close observation of early literacy development. Stephanie is an elementary school teacher and graduate student in reading
and language arts. Her review is informed by both her literacy knowledge and her undergraduate degree in
physiology.
Another first is a review of a book by a Michigan author. Janice Hartwick Dressel of Central Michigan University has written a text on her study of a middle school teacher's use of multicultural literature. Teaching and
Learning about Multicultural Literature: Students Reading Outside Their Culture in a Middle School Classroom reports on a teacher's first attempt at using literature to teach her students about cultures different from
their own. Talk about change! This teacher designed and tried her new unit and was met with many surprises
that are inspiring to all teachers looking for support in their efforts to experiment with teaching.
And a final word about "firsts." We are eager to receive your first submission to this column. There are many
readers awaiting your unique viewpoint about a new professional book. Please contact us-we 're here to support you. I you have never reviewed a book, allow yourself the thrill of publishing!

~
P.S. Of course 1f you have reviewed a book for the Michigan Reading Journal, we also welcome your new
submissions.
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Swinton, J. R. & Agopsowicz, W. J. (2004). Read and Respond (4th Ed.). Roxbury Publishing Company.
ISBN: 1-891487-82-5 $31.95.
BY HAKIM SHAHID

Read and Respond (4th Ed.) is the perfect classroom
textbook to aid students in improving their skills in
reading, summarizing, and responding in writing
to text. Early in my career as a science teacher, I
realized the importance of teaching students how to
read to learn. In doing this, I taught reading strategies
to increase my students' comprehension of science
texts. Now after reviewing Read and Respond (4th
Ed.), I am armed with an arsenal of additional
instructional strategies to impart to my students. This
book is not only ideal for science teachers, but also for
other content area teachers in secondary education.

Chapter 3 teaches students how to locate and
determine the main idea of text. Reading strategies
and models ( such as previewing and providing
instruction on understanding the difference between
subject and opinion thesis sentences) help students
to quickly determine the controlling idea of narrative
and expository text. After teaching how to locate the
main idea of texts, chapter 4 introduces strategies for
locating the major details in order to understand the
author's purpose for writing the text. Finally, chapter
5 consummates the previous two chapters by outlining the procedures for summary writing of text.

An attractive feature of Read and Respond (4th Ed.)
is simple step-by-step format that models strategies
to strengthen the reading-writing connection. Chapters 1 through 7 begin with an overview map introducing each chapter's contents at a glance, which
also models the important technique of mapping that
is a reading comprehension strategy. Throughout the
chapters are a multitude of models, activities, and
interesting expository and narrative articles used to
aid the students in strengthening their reading and
writing skills. Further, each of the first seven chapters
ends with a self-check review that allows students to
test themselves on their knowledge of the chapter's
main points.

The activities and models presented in these three
chapters are very useful for content area teachers.
Standard content area textbooks have very broad
objectives outlined at the beginnings of chapters. The
major setback with this type of organization is that
there tends to be quite a bit of specific information
given beyond what is outlined in the chapter objectives. They may need more information to truly grasp
a chapter's ideals and notions. Read and Respond
(4th Ed.) resolves this problem by giving students
strategies for extracting the most information from
such texts. Activities provided in the three chapters
navigate students through comprehension-building
techniques, such as using keywords, skimming, summarizing, and outlining.

Throughout this textbook are activities to use with
both expository and narrative text. This was of
immense importance for me. In my science class,
I also included narrative texts to supplement the
science textbook. I did this to strengthen my students' understanding of the lesson topic and to teach
them to appreciate the information presented in
class from an efferent as well as an afferent stance.
Chapter 2 focuses on vocabulary development with
emphasis on learning vocabulary in context. I found
this extremely important for teachers in science and
social studies classrooms where their students are
presented with many new terms and must be able to
learn not only the definition of a particular term but
also its correct interpretation.

SPRING

Chapter 6 continues the overall goal of Read and
Respond (4th Ed.) and explains how to apply writing
strategies to further reader comprehension. It focuses
on teaching students how to write a response to
various articles. When I used this technique in my
classes, I found it to be a helpful comprehension tool.
Chapter 7 gives instruction on reading and understanding textbooks. It provides helpful instructional
activities geared toward increasing understanding of
informational text before, during, and after reading.
The final chapter gives students practice with the
strategies learned by presenting a host of additional
narrative and expository readings. In addition, this

2004 - VoL. 36, No. 3

(Continued on page 89 )

87

BOOKENDS

Lyons, C.A. (2003). Teaching Struggling Readers: How to Use Brain-based Research to Maximize Learning.
Portsmouth, NH: Heinemann. ISBN: 0325004358 $23.00
BY MARY

Carol Lyons has heard the cries of teachers wanting
more information about brain-based research and
its implications for educators and has created an
accessible guide to basic brain development, brain
research, and how it applies to reading instruction.
Additionally, Lyons discusses the more elusive affective side of literacy, drawing on research to support
its importance to learning. Teaching Struggling
Readers is a text that educators across multiple grade
levels will find useful and informative.

In the last decade, advances in neuroscience have
helped us to understand how the brain develops and
functions. How can teachers apply this information
as we teach children to read? In Teaching Struggling
Readers: How to Use Brain-based Research to
Maximize Learning, Carol Lyons provides a thoughtful exploration of two often-neglected topics: the
neurological basis of learning to read and write and
the role of emotion in young children's learning.
Using a teacher-friendly format, she responds to
some compelling and complex questions:

As an undergraduate physiology major, I approached
Lyons' text with a degree of skepticism. I thought
the text would relate only general information.
After reading the text, I can truthfully say that I was
pleasantly surprised. Although much of the information was basic and a review for me, it was information that educators should know. Lyons explains the
brain's functions and physiology in friendly and
easy to understand terms. She includes figures and
diagrams throughout the text to support the reader's
understanding. Further, all charts, figures, and
diagrams are outlined at the beginning of the text for
quick reference.
Teaching Struggling Readers is divided into sections that build upon each other. Section 1 introduces current discoveries about the development of
the brain. The section explains how early literacy
activities help the brain to grow and develop. Lyons
explains Vygotsky's concept of the Zone of Proximal Development. This is the area between what a
child can do independently and what he or she can
do with assistance. Her explanation is one of the
most concise and clear explanations I have read.
In this section, Lyons also discusses how memory
works.
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LOSE

How does the brain grow and function?
How does the brain's attention and movement
mechanism work to facilitate learning?
What are the roles of speech and language
play in thinking and learning?
How are cognition and emotion linked through
experience in the making of the mind?
What social environments help all children
achieve?
How do we help low-progress students,
unmotivated students, and those classified
as learning disabled, language delayed, or
attention deficit become literate?

This book will interest classroom teachers, school
psychologists, social workers, and parents. Teachers
in early intervention and those who serve learning
disabled students will find it especially helpful.

All educators recognize the role that motivation plays
in student learning. In Section 2, Lyons explains the
types of motivation and provides suggestions for
how to motivate students to learn. Drawing on her
background as a Reading Recovery teacher, Lyons

Lyons uses her experiences as a mother, Reading
Recovery teacher, mentor of literacy professionals,
and professor to provide insight to these questions.
For example, she weaves stories of her infant son,
Ken, and the "Button Jar Game" and "Calendar
Trick" to show the relationship of sensory experiences to complex learning. Through her observation
of a young student named Michael, she presents
foundational information on neural development,
structure, and organization of the brain. Interestingly,
she concludes that an absence of experience separating letters and numbers, not problems of eyesight or

(Continued on next page)
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... Stephanie Neubeck reviews Lyons (continued from previous page)
elaborates several strategies that are used in Reading
Recovery and shares how these can be used in other
instructional contexts. Lyons also provides examples
of how to work with students with attention deficit
disorder, attention deficit hyperactivity disorder, and
learning disabilities.
We all desire to be expert teachers, but what is an
expert teacher? What characteristics do they possess?
Are all expert teachers the same? In Section 3 Lyons
gives quality examples of expert teaching practices.
She discusses individualized instruction and provides

classroom scenarios that allow readers to see how
this could easily be accomplished.
I was favorably impressed by this text. Elementary
grade teachers will find the sections informative and
full of classroom considerations and recommendations. Quality chapter summaries, quick reference
charts, diagrams, and illustrations, and very accessible conceptual presentations make this a valuable
text. This is a professional book that teachers will
want on their shelves for reference. With Teaching
Struggling Readers, Lyons has hit the mark.

... Mary Lose reviews Lyons (continued from previous page)
visual perception, results in his confusions (letter B is
an 8, letter I is 1, letter Sis 3, and letter Fis 4).
In vivid teaching examples and transcripts, you will
also meet effective classroom and learning disabilities teachers, Reading Recovery teacher leaders, and
teachers working with the lowest achieving students.
You will discover how their sensitive guidance and
structuring of learning tasks help reluctant students
succeed. She provides a window for her readers
to observe how Collin gradually understands the
left-to-right orientation of print and Megan develops
the confidence needed to initiate solving action in
reading. Katharine, who was suspended in first grade,
gets control of her emotions and her own learning,
while Willis and Karl learn how to develop motivation to learn through writing.
The final section of the book is especially powerful.
Lyons shares her research on the characteristics, skills,
and dispositions of expert teachers. She emphasizes
that they have skill in teaching the reading and writing process, while also possessing the necessary
knowledge about the emotional, social, and cognitive

dimensions of learning. In addition, they believe in
themselves and their abilities to teach, do not give
up, and refuse to let children down. They care about
children and show it. They have high expectations of
students and show genuine interest in them by praising
real accomplishments, engaging in authentic conversations with them, and listening to them (p. 188-189). At
the same time, Lyons clearly shows that even the most
effective teachers will be hard-pressed to meet the
needs of the struggling learners in classrooms. Effective early intervention programs, tailored to individual
student needs, continue to be a crucial component of
successful reading programs.
Lyons recounts a lecture by an internationally known
scholar and professor of psychology who received
numerous awards for his teaching. When one member
of the audience asked him, "What should I read to
understand better how children learn to read," he
replied, "Teach a struggling child how to read and then
you will know what to read" (p. 166). Good advice for
teachers of struggling learners! Lyons' book Teaching
Struggling Readers is an excellent place to start .

. . . Hakim Shahid reviews Swinton & Agopsowicz (continued from page 87)
final chapter includes articles from other educational
disciplines. Read and Respond (4th Ed.) offers a
means to assess for reader comprehension via reader
encoding strategies, summary writing, and the
student's own personal responses. It is a valuable tool

SPRING

for teachers seeking to gain insight into their students'
reading, writing, and critical thinking skills. This book
is enjoyable to read and provides a clear way accomplish this. It is a "must have" for reading instructors
and content area teachers in secondary education.
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Owocki, G. (2003). Comprehension: Strategic Instruction for K-3 Students. Portsmouth, NH: Heinemann. ISBN:
0-325-00576-1. $18.90. (An adaptation of a chapter from this book begins on page 22 of this issue of the MRJ.)
BY KRISTINE ALLEN

BY BEVERLY SCHUMER

A long and fruitless search came to an end when I was
asked to review Comprehension: Strategic Instruction
for K-3 students. This book is by far the most useful
and comprehensive book on strategy instruction for
early elementary students I have seen. That Owocki
has managed to compile a wide array of comprehension strategies for varying levels of reading ability
is not what makes this book special. She has also
included research-based rationales for the strategies
and excellent guidelines for teacher modeling of the
strategies. The text is full of reproducible pages for
use in the classroom by both teacher and students and
includes lists of recommended literature for use in
modeling the strategies.

As an early childhood educator, I am often suspicious
of teacher resource books that claim to support the
kinds of curriculum and teaching strategies that are
developmentally appropriate. Many of these resource
books suggest reading comprehension strategies that
are dominated by activities that focus on increasing
higher order thinking skills. While this may be a
desirable outcome, depending on a familiar pattern
of increasingly complex oral and written response
activities often ignores the physical, language, and
social development necessary to engage in these
give-and-take discussions and writing activities.
These activities are targeted toward second and third
grade, where many children have some reading, comprehension, and writing skills. I am often dismayed
to see the heavy emphasis on written responses,
which assumes well-developed fine motor skills as
well as thinking skills.

In Chapter 1, "Making Meaning from Text," Owocki
defines how children make meaning of text, using
structural knowledge, prior knowledge, and contextual
knowledge. She stresses the social and cultural aspects
of meaning making. Chapter 2 provides an overview
of comprehension strategies including a table that lists
the strategies, what the strategies involve, e.g., formulating goals, summarizing, applying, and key questions
to ask oneself while using the various strategies. e.g.,
what is confusing?
In Chapter 3, Owocki provides a "Framework for Comprehension Instruction." She discusses how to foster
the "development of a disposition for comprehension,"
which is the expectation that the text will make sense.
Owocki states that this is important because "it is what
internally stimulates children to tune in to the meaning
of text and to thoughtfully consider its connections
to their worlds" (p. 29). Accomplishing this requires
involving students with engaging text, helping them
to connect new information with their existing knowledge bases, and engaging them in thoughtful reading.
Owocki stresses teacher modeling and thinking aloud,
scaffolding, ample reading time, and the importance of
teacher observations, documentation, and evaluation.
Included in this chapter is a Teacher Self-Evaluation
and Instructional Planning form.

(Continued on next page)
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Primary grade boys, in particular, struggle with both
the actual act of writing as well as the attention to
detail that is necessary in predicting and inferring
activities. Young children become physically and
neurologically fatigued when required to write
extensively. I have found that in many schools, there
is pressure on primary grade teachers to infuse writing into all parts of the curriculum and to use such
writing activities to assess comprehension skills. This
pressure is exerted under the guise of "getting them
ready for the test."
I was delighted to find that this book provides a
balanced approach to teaching comprehension strategies. Teachers are encouraged to scaffold children's
developing comprehension skills using a wide variety
of strategies. These include visual, dramatic, and oral
responses to text, as well as a wide variety of written
responses. The non-writing activities are crucial to
encourage emergent readers and assess the progress of
children who are struggling with reading and comprehension. I found the use of wordless picture books
particularly useful for kindergarten and some first-

(Continued on next page)
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... Kristine Allen reviews Owocki (continued from previous page)
Chapter 4 is devoted to the implementation of
whole-class, small-group, and individual comprehension strategy instruction. This chapter is a strong
feature of the text. There are many step-by-step
examples of teacher modeling of individual strategies, ranging from drawing inferences to supporting
questioning and self-monitoring. This section may
be of particular benefit to novice teachers as they
have had little or no experience in modeling and
are often uncomfortable doing this. This chapter
contains many check lists and graphic organizers
for student use. One of my favorites is "Generating
Questions and Answers." Chapters 5 and 6 center
around organizing and implementing literature
circles and partner reading, respectively. There are
suggestions for informational text, as well as narrative text.

Chapter 7 contains a composite of literature appropriate for use in modeling specific comprehension strategies. The literature recommendations fall under the
following headings: prediction and inference; purpose
setting; retelling, questioning (all levels!); monitoring
understanding, making connections, visualizing, and
evaluating. Within each subsection are "Teacher Talk"
boxes containing step-by-step guidance for modeling
the particular strategies.
I highly recommend this text to all early elementary
teachers. It provides practical, theoretically supported
guidance in an area that is too often superceded by
"decoding" instruction. In addition to being an excellent resource for novice teachers, I feel that Comprehension: Strategic Instruction ofK-3 students would
be of value in undergraduate courses in the teaching of
reading and plan to incorporate into my own course .

... Bevedy Schumer reviews Owocki (continued from previous page)
grade children. She presents many ideas for teaching
comprehension that are especially helpful with very
young children and the emergent reader, i.e., using
Alphabet books and number books in new ways.
Gretchen Owocki presents a solid, understandable
theoretical framework for teachers of young children.
The book provides background know ledge about
research-based comprehension strategies that are
used by proficient readers, instruction methods
that have been shown to be successful with young
children, and classroom resources for both the
teacher and student to use. The book is organized
into general categories that take the reader through
making meaning from text, strategies for comprehension, and a framework for comprehension instruction.
There is an extensive section that includes resources
to aid the teacher in instruction and sample student
worksheets that can serve as models for a variety of
graphic organizers. Additional chapters provide suggestions and help with organizing and implementing
various reading experiences that build comprehension. Finally, the book includes a rich, annotated
bibliography of children's literature that can be used
to model various comprehension strategies.

SPRING

Owocki impressed me with the way she moves the
teacher away from skill-drill practice to supporting
higher level thinking skills with developmentally
appropriate strategies. All the supporting activities
benefit vocabulary, knowledge of text structure, how
to respond to and think about texts, and enhancing
background knowledge. The book also emphasizes
the importance of children actively engaging in
teacher-guided activation of prior knowledge to
support understanding.
Another important feature of this book is the use of
"teacher talk" boxes to guide teachers' thinking and
the instructional process used to teach young children comprehension strategies. The various charts
and forms are easily reproducible and are easy for
emergent readers to understand and follow. They are
supportive of young children's development while
offering them a reasonable challenge.
This practical guidebook is an excellent resource for
teachers who face the challenge of supporting young
children's developing comprehension skills while
keeping them actively engaged in meaningful experiences.
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Dressel, J. H. (2003). Teaching and Learning about Multicultural Literature: Students Reading Outside
Their Culture in a Middle School Classroom. Newark, DE: International Reading Association. ISBN 087207-457-9 $22.95.
BY MARY

Jo FINNEY

If you have ever planned a unit with instructional
goals in mind and then found the results to differ
from your expectations, you have experienced the
frustration-and intrigue-of teaching. Whether you
teach elementary, middle, or high school in an
urban, rural, or suburban environment, Dressel's
Teaching and Learning about Multicultural Literature: Students Reading Outside Their Culture in a
Middle School Classroom, reassures the reader that
teaching is universally unpredictable and rarely as
easy as we expect.
The book chronicles a middle school teacher's
attempt to teach multiculturalism through literature
to her predominantly white students. Dressel
introduces us to Ann, a middle school teacher, and
then methodically walks us through her research
into the effect of Ann's teaching of multicultural
literature on the students' learning and Ann's teaching. Despite Ann's carefully planned objectives and
thoughtful reflection about her teaching during the
unit, her students did not achieve what Ann had
hoped. This teacher discovers, however, that all is
not lost.
Clearly, the research is Dressel 's doctoral dissertation study and the complexity of her research design
is detailed in the book. For a non-researcher, the
explanation of research design, methodology, data
analysis, and results may seem unnecessary to the
story of how Ann evolved in her understanding of
teaching. Teachers who are considering writing a
master's thesis or pursuing a doctorate, however,
will benefit from Dressel's clarity in defining the
often-feared aspects of research such as validity,
reliability, inter-rater reliability, and statistical
significance. The ease with which she thoroughly
explains each aspect of her research design and
analysis helps the reader forget, at times, that this is
a doctoral dissertation.
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In the explanation of her research, Dressel consistently links her findings about the middle school
students to Louise Rosenblatt's reader response
theory. For teachers unfamiliar with reader response
theory, this book is a good introduction. The author's
reference to the many features and terms associated
with it offers a great reminder that reading is as much
about the reader as it is about the text.
One of the strongest features of the book is its
organization. Every chapter is headed with a quote
from Ann's journal. Her entries are intriguing, honest, and inspiring as she shares the doubts, dreams,
and insights that come from being a teacher who is
charting new territory in her classroom. They are an
invitation to read on.
Rather than offering a blueprint for teaching children how to appreciate cultures different from their
own, Teaching and Learning about Multicultural
Literature underscores that the teaching of multiculturalism is a bit more complicated than that. The
questions it raises about teaching multiculturalism
through literature are critical to understanding the
power-and impotence-of print. This book does not
shy away from the complexity of teaching. More
impressively, the text raises questions rather than
offering solutions.
Even without fully understanding the implications
of the study, the reader is left realizing not only that
teaching can be complex, but that it should be filled
with questions, experimentation, reflections, and
new-found insight. From the simplest to the most
complex teaching objectives and lesson plans, a
wise teacher never rests on plans alone. Reflecting
on one's teaching, making modifications, and trying
again are the basis of being a teacher-researcher.
Dressel demonstrates that teachers who inquire
into their own practice find surprising results. And
there's no need to shy away from that.
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